There are many advantages to including some group work in the assessment design, but if included, it must be thoughtfully managed. 

Benefits in Using Group Work: 

· When students have to explain and negotiate their contributions to a group project, it assists them in developing and increasing their meta-cognitive awareness. That is, in 'low risk' contexts they begin to know what they know and know what they have yet to learn or find out. 

· Group projects provides opportunities for developing generic skills such as: 

· organisation, 

· negotiation 

· delegation, 

· team work, 

· co-operation, 

· leadership, 

· following
These skills are not automatically picked up but are skills that must be explicitly taught and critically evaluated just like essay writing, and critical reading 

· Group work is useful for encouraging social interaction for isolated, rural and overseas students 

· Group work can be a means for acknowledging and utilising individual students' additional strengths and expertise 

· With a small group of students exploring a topic in a limited time frame, there are opportunities for their collaborative product of their studies to go to greater depth and breadth 

· Group work can be used for real world work on authentic real world projects 

· Group work can be used to provides opportunities to work in multidisciplinary teams as learning communities exploring specific themes or issues. 

· Large group projects provide a legitimate vehicle for making assessment a central aspect of a topic 

· Group assessment is more public and accountable for its intentions and judgments. 

· If the student learning output is a group effort it will reduce the assessment workload by a factor of the number in the groups and thus can be a more efficient means of assessing. However, although the interpreting a grading aspect may be reduce the management and guidance demands may well be higher than it is for individual projects or papers. 

Problems and Challenges in Using Groups

· Teams fall apart 

· It can advantage some students and disadvantage others 

· Considerable time is spent in organising the group and planning action 

· Difficult to grade individual input 

· "Group Think": Some groups malfunction when the preservation of the group becomes more important than the task at hand or the ideas. 

· Creation of "team players": not being a team player means dissenting from the group identity. Independent thinkers are not popular in a group environment 

When to Use Groupwork

As suggested by Gary Poole, visiting AUTC scholar 2001:

· When quality is more important than efficiency
Groupwork can be inefficient. It should be used to improve the quality of student product. 

· When the total amount of information processed or generated is more important than ideas.
Using techniques such as group brainstorming can reduce the number of ideas generated as students discuss the ideas rather than come up with new ideas. 

· When the task lends itself to a division of labour
 

Setting Up Teams

· Assign groups 

· Allocate students to groups rather than allowing them to pick groups themselves. Base your assignments on your identification of high and low contributors as evident in previous meetings 

· Artificially place groups into smaller sub-groups mixing gender, age, culture in order to force interaction if none is occurring 

· Keep to smaller numbers. An eight member team is too large for effective project management and allows some members to "disappear" 

· Roles
Either assign specific roles or allow students to choose. Ensure that all group members are sure what their roles in the group are. Possible roles include: 

· Note taker 

· Chair 

· Change teams from time to time
 

Strategies That Enhance Effective Group Assignments 

· Discourage anonymity by limiting size of groups. 

· Make the feedback public in the group. 

· Allow in class time for group meetings and planning and make yourself accessible to groups. 

· Design formative assessment on both the work itself AND the group work. 

· Allow for the time required to make groups work 

· As a rule, assign students to groups rather than allowing them to self select. 

· Share the final products of the group work with the entire class and invite critique. 

· Encourage disagreement within group discussions as a tool to foster creativity. 

· Vary the products of group work 

· Presentations with clearly defined rules and criteria including the insistence that a presentation must engage the audience. 

· Poster Presentations 

· Individual follow up assessments 

· Process analysis in that the process of the groupwork is assigned a grade. Make effective group interaction and co-operation a criteria in grading
 

"teaching without learning is just talking"  (Angelo and Cross, 1993)
Abstract for Flinders University Article on Group Work: 

"Research has demonstrated that an important factor in student success in university studies is the opportunity for students to work in groups. While many academics would like to include group work, there is often hesitation because of bad experiences when groups have fallen apart and have failed to complete the tasks or left the work to one or a few students who have felt badly put upon. 

There are many advantages to including some group work in the assessment design, but if included, it must be thoughtfully managed." 

Group work 

When students work with their peers in professional teams, interactivity increases. In your teaching, aim for a balance in teacher-talk time and learner involvement and help your students understand that group work is not just about the sharing of tasks. It is a collaborative exercise with many benefits. Some of these benefits include improved language proficiency, learning efficiency, and problem-solving skills. 

Group-work skills

Clarifying guidelines and teaching group-work skills specifically is the first step in encouraging participation in group activities. You might also try some of these:

· Ask each group to clarify the roles and responsibilities of its members. Make sure you review these to check that the workloads are equitable. 

· Ensure the groups know how to negotiate tasks for each member. 

· Vary the roles that members have in group activities e.g. facilitator, technical expert, reporter etc. 

· Call for group votes on issues, after discussions with a partner or their group.  

· Provide opportunities for spokespeople to ask questions on behalf of the group. 

· Students may overcome their fear of speaking to a class if they practise first in small groups or pairs and then present the information to the class together. 

· Encourage the development of study groups, starting them off with prepared sign-up sheets. 

· Consider group-work online ('virtual group-work'), with students completing collaborative tasks through email and bulletin board discussions (especially suited to case study assignments). Communication through an online facility allows the group to comment on and exchange files, while also saving travel time and cost. 

Group-work activities
In larger classes, often the best way to get students to be active rather than passive learners is to provide opportunities for them to talk to others, to share experiences and knowledge in group projects.

· Create an activity in which students introduce themselves to those around them e.g. telling others something unusual they have achieved in their lifetime, or something new they have learned from the course.   

· Suggest that groups meet outside the classroom, for example in a restaurant or coffee shop. 

· In a group, students state their opinions on a given topic. After 2 minute discussions, students try to convince others in the group to change their thinking on the issue. 

· Capitalise on activities that can be fun and help review learning. One such activity needs two teams. Each group must ask the opposing team a question from the work covered in the lecture. If answered correctly and within 60 seconds, that team wins a point or a small prize. 

Assessing and evaluating group work
Introducing group or pair-work assessment and evaluation tasks can lead to disharmony if not approached sensitively. Staff and students find it problematic at times when the workload is unfairly distributed or when some students are seen to be claiming the work of others in their group as their own. 

Give your students time to think about the processes and skills they have used in group-work activities, like the role they played, the effectiveness of the group and how the members collaborated to achieve their objectives. Point out that employers value teamwork and the skills learned through such efforts. Here are some other strategies:

· Ensure the groups understand the assessment criteria and have had an opportunity to discuss them. 

· Give marks not only on the final product but also on the group process. Ensure your students see the link between assessment criteria and the development of professional competencies eg. task and time management, evidence of collaborative behaviour, creative problem solving etc. 

· Ask groups to submit 'leadership logs', meeting agendas and minutes to describe the way the team worked together to complete the task and to ensure equal contribution. 
· Consider timetabling occasional 10 minute group meetings (rather than meeting with individuals), as part of the review process. This would have the added advantage of giving you face-to-face access to more students. 

Group work is one pedagogical strategy that promotes participation and interaction. It also fosters a deeper and more active learning process. In addition to exposing students to different approaches and ways of thinking, working with other students in groups can promote a sense of belonging to combat anonymity, isolation or even shyness that often accompany a student's experience at a large campus. Working together in groups also gives students the opportunity to learn from and teach each other. Classroom research has shown that students often learn better form each other than they do from a teacher.

It is not difficult or time-consuming to incorporate group work activities into your lesson plans, but there are some general rules-of-thumb about structuring group work well. Here are some basic guidelines to consider:

There are many learning goals that can be achieved by having students collaborate either in pairs or in small groups. In groups, students can summarize main points; review problems such as for exams, compare and contrast knowledge, ideas, or theories; solve problems; or generate comments for you on class progress or on their levels of skill and understanding. Think about what your goals for the activity are: what do you want your students to get out of this activity?

Small groups or learning teams can be formed in three ways: randomly (counting off or by seat proximity), teacher-selected, or student-selected. Random group assignments avoid cliques and ensure that students interact with different students throughout the semester. Once you know your students fairly well, teacher-selected groups can be useful for pairing weak and strong students, students with common interests or shared learning styles, etc. 

Group size can vary as can the length of time that students work together. Pairing is great for 30-second or one-minute problem solving. Groups that work together for 10 to 45 minutes might be 4 to 6 people. Groups can be formal or informal. Informal groups may be "ad hoc dyads" (where students turn to a neighbor) or "10 minute buzz groups" (3-4 students discuss reaction to a reading assignment). Formal group assignments can serve semester-long group projects. Whether formal or informal, it is useful to assign roles within the group (examples: recorder, reporter to the class, timekeeper, monitor, or facilitator). If students are not used to working in groups, establishing some ground rules with the class about respectful interaction before the first activity can foster positive and constructive communication.

Successful group work activities require a highly structured task. Make this task clear to students by writing specific instructions on the board or on a worksheet. Include in your instructions: 

1. The specific task: "Decide," "List," "Prioritize," "Solve," "Choose" ("Discuss" is too ambiguous). Structure the task to promote interdependence for creating a group product. Create an activity for which it is truly advantageous for students to work together. 

2. The expected product, for example: reporting back to the class; handing in a sheet of paper; a list of questions to distribute to the class. 

3. The time allotment. Set a time limit. Err on the side of too little rather than too much. You can always give more time. 

4. The method of "reporting out," i.e., of sharing group results with the class. 

5. Closure is critical to the learning process. Students need to feel that the group work activity added to their knowledge, skills, abilities, etc. "Reporting out" is useful for accomplishing closure. A mini-lecture from you that weaves in the comments, products and ideas of the students in their small groups is also an effective way to close a group work activity. 

Tips for formulating assignments: 

· Ask questions that have more than one answer. 

· Make the material to be analyzed by the group in class short (via handout, overhead, written on chalkboard, etc.)…may be a paragraph or few sentences. 

· Vary the format of the tasks. For example, on one day students might generate the questions they want to analyze; on another students may give arguments or provide evidence for or against a position or theory, etc. 

.Try some of these group work learning techniques:

Think-pair-share: Instructor poses a question. Students are given time (30 seconds or one minute) to think of a response. Each student then pairs with another and both discuss their responses to the question. Instructor invites pairs to share their responses to the class as a whole.

Structured controversy: Divide class into groups of four. The instructor identifies a controversial topic in the field covered in the course and gathers material that gives information and background to support different view of the controversy. Students work with one partner forming two pairs within the group of four. Each pair takes a different side of the issue. Pairs work outside of class or in class to prepare to advocate and defend their position. The groups of four meet, and each pair takes a turn stating and arguing its position while the other pair listens and takes notes without interrupting. Each pair must have a chance both to listen and take notes and to argue their position. Then all four talk together as a group to learn all sides of the issue. Next, each pair must reverse its position and argue the opposite position than the one it argued before. Lastly the group of four as a whole discusses and synthesizes all the positions to come up with a group report. There may be a class presentation where each group presents its findings.

Paired annotations: Teacher or students identify a number of significant articles on a topic. Each student individually outside of class writes a reflective commentary on one article. In class, students are randomly paired with another student who has written a commentary on the same article. The two partners read each other's commentaries, comparing key points to their own commentary. Then the two students team-write a commentary based on a synthesis of both their papers.

At the GSI Teaching and Resource Center we have other material to help you plan and design group work activities. Come and visit us, or send an email with your comments or questions to gsi@berkeley.edu.

	Why do we encourage students to work in groups?
James, McInnis and Devlin (2002a) offer the following as reasons for engaging students in group learning:

1. Peer learning can improve the overall quality of student learning because it: 

· enhances student understanding. Students learn from each other and benefit from activities that require them to articulate and test their knowledge. 

· provides an opportunity for students to clarify and refine their understanding of concepts through discussion and rehearsal with peers. 

· helps students recognise the value of group work to their personal development and of being assessed as a member of a group. 

· motivates some students. 

2. Group work can help develop specific generic skills sought by employers such as: 

· teamwork skills (skills in working within team dynamics; leadership skills); 

· analytical and cognitive skills (analysing task requirements; questioning; critically interpreting material; evaluating the work of others); 

· collaborative skills (conflict management and resolution; accepting intellectual criticism; flexibility; negotiation and compromise); and 

· organisational and time management skills. 

3. Group work may reduce the workload involved in assessing, grading and providing feedback to students. 

Provided the model of group work adopted is workable and effective, group/groupwork assessment can reduce/streamline assessment by reducing the number of pieces of work to be assessed. However, the tasks of monitoring and assisting students through the process my also add to overall work load.
	 


	Recently I asked a group of RE teachers why they chose to teach mixed ability groups. Their main reasons were:

· so that lower ability pupils can learn from others 

· to promote social inclusion 

· to avoid 'sink' classes 

· mixed ability classes promote a sense of equality 

What is immediately clear is that most of these arguments are based on social rather than educational principles and they focus on the needs of low ability rather than high ability pupils. In practice higher ability pupils are particularly disadvantaged by mixed ability teaching in RE, as Ofsted has reported consistently over the last decade, although this does not have to be an inevitable consequence.

It is not my intention here to rehearse the arguments for and against mixed ability teaching but rather to address the issues arising for those who have decided to go down the mixed ability route. In particular I will address three issues that are fundamental to mixed ability teaching: groupings, resources and tasks.

Grouping

One of the most frequent arguments for mixed ability classes is that less able pupils learn from the more able. Collaborative working is a prerequisite if this is to happen, which implies regular group work. Well planned group activities benefit all pupils.

When productive group work is a regular feature of lessons, pupils: 

· fully develop their understanding of an idea because they have tried to explain it. 

· to others or argue a point of view; 

· are more likely to develop social and team-working skills. 

Group work gives pupils opportunities to: 

· practice and to learn from each other; 

· develop a sense of empathy and to understand other views; 

· develop problem-solving skills. 

Pedagogy and Practice: Teaching and Learning in Secondary Schools. DfES 0433-2004 G DfES 2004 

There are several ways of grouping pupils. Decisions have to be made on the 'fitness for purpose' principle; i.e. what grouping will best enable all pupils to achieve the learning outcomes for the lesson and complete the learning activities in line with their ability. The main options, which can be used in whole or part of lessons are:

· mixed ability groups 

· similar ability groups 

· gender groups 

· friendship groups 

The key issue for deciding whether or not to split abilities is whether or not it is possible to set work for a mixed ability group that is capable of producing the range of outcomes expected. The following table illustrates the advantages and limitations of different groupings and suggests how they might be used effectively.

GROUPING
WHEN TO USE
ADVANTAGES
LIMITATIONS
Mixed ability

Oral work/discussion is generally effective since most low ability (LA) pupils’ weaknesses are in reading/writing

Carefully structured presentations/research based work when teachers give members of the group a task and resources commensurate with their ability.

Likely to include a wide range of opinions

Inclusive – enables all pupils to contribute to the communal task

Social benefits

High ability may dominate

Can only succeed where activities are carefully planned to be inclusive

Same ability

When tasks are set specifically to challenge pupils to work at their target level. 

Easier to set e.g. a L7 task for a whole group.

Easier for pupils working to the same level to achieve their target when working together rather than with pupils working to a different target.

Abilities of all pupils are made public.

Gender

In situations where in mixed groups one sex tends to dominate or lose out e.g. boys compete to control the computer keyboard;

Where subject matter is more popular with one gender than the other e.g. Abortion.

Sometimes preferred; when there is no seating plan pupils tend to form same sex groups

Increases the gender divide and limits the advantages of boys and girls understanding gender viewpoints. 

Friendship

When discussing sensitive issues that may involve personal accounts.

Secure and unthreatening

Less likely to produce a range of views

Preferred learning style 

When a topic or activity benefits from multi-dimensional resources and outputs e.g. The Mosque

Pupils work in their comfort zone

May result in same gender groups

If used too often prevents pupils developing skills in less preferred styles.

In my experience mixed ability groupings are the most common. The last school I taught in, back in the 1980s, had a 'non-negotiable' mixed ability policy for all subjects. The humanities faculty resolved the issue by creating two groupings based on shapes (ability sets) and colours (mixed sets). Pupils knew what groups they were in and followed efficiently the simple instruction 'colour groups today'. The system worked well, although I have never seen it in operation since. The following examples illustrate how this system might be used today with a mixed ability Year 9 class (n.b. HA = high ability; AA = average ability; LA = lower ability).

1. What is spirituality? The context is set by a brief class brainstorm on the different aspects of being human, e.g. physical, intellectual... In mixed groups pupils have twenty minutes to suggest meanings for 'spirit' and 'spirituality'. In each group a HA pupil is given the task of recording the group's ideas but he/she must negotiate with the group about their preferred mode of presentation e.g. list, mind map. The following plenary identifies the key ideas suggested; the teacher suggests significant omissions. The teacher or a pupil creates a whole class mind-map, which is copied for all pupils. 

2. Expressions of spirituality. Working in ability groups pupils have two weeks to prepare presentations on Christian expressions of spirituality. 

· LA group, if possible working with a well-briefed TA or 6th form student, use visual resources to create a display of a range of ways Christians put across/communicate/express their spirituality (e.g. art, poetry, artefacts, vestments, rituals, supporting charities, work in the community...). Those who can suggest meanings for the examples they find (L3/4). 

· AA groups using resources available, prepare a presentation that illustrates some of the differences in the way that different Christian groups express their spirituality (e.g. use of ornamentation, art and vestments, ordination, monastic traditions, worship...). Some will be able to explain what these differences mean and why they are important. (L5/6) 

· HA group research contrasting examples of two chosen aspects of religious expression (e.g. the 'Dies Irae' from Verdi's Requiem and a section from Pilgrim's Progress) and explain their significance for their creators and for believers, explaining similarities and differences of meaning. A few may be able to explain why art, music, poetry etc. are important sources of evidence for religious belief, with a few other illustrations (L6/7) or may be able to select one or two resources and explain why they are particularly powerful expressions of spirituality (L8). 

An advantage of this procedure is that in the final plenary (third lesson) the presentation from each group will be significantly different. 

Resources
In the school I mentioned earlier, a deputy head scrutinised all requisition forms. Any head of department who had ordered a set of 30 or so text books was summoned and had to give an account of their actions. Draconian as this may appear it was a rigorous policy that supported the school's commitment to mixed ability teaching. Mixed ability teaching will never work for teachers who plan their curriculum or indeed any lesson around a single text book.

I am still alarmed at the number of lessons I see where the single text book is in use. There are three reasons why this is generally an unsatisfactory practice; firstly any book's reading age is likely to be too hard for some and too easy for others; second its conceptual challenge will not be appropriate for all pupils in the class; and third many pupils, particularly boys, do not generally like working from text books. There are exceptions; for example the use of a picture or diagram as a stimulus may sometimes be appropriate.

The mixed ability classroom must be a multi-resource environment where books, posters, DVDs, videos, music, artefacts and whenever possible people from faith communities are available as resources. When ordering books, it is better on principle to buy four or five of a wide range of publications at different levels of literary and conceptual difficulty.

To summarise, there are some basic principles that MUST be followed

· a single text book for the whole class is NOT AN OPTION. In a Year 9 class reading ages may vary from 6-18 and pupils' conceptual understanding and ability to learn information varies from L2-L8. 

· Books are the least interesting resource for most boys (and several girls). In addition you need to think about the implications of preferred learning styles. 

· The key to success is the availability of as wide a range as possible of written, visual, audio, and digital resources, accessible to pupils of different abilities. 

Only by following these principles will the sort of group work suggested above be possible.

Tasks

So called 'differentiation by outcome' is an evasion of the issue; any collection of work, unless identical, can be differentiated by outcome. One of the greatest weaknesses in RE is the setting of identical tasks to mixed ability classes, with perhaps a writing frame provided for LA pupils. Neither is extension work an option; why should a pupil who has clearly achieved L6 have to carry out a L4 task (which is about the level of most tasks I see in RE) before they are allowed to move on to a task set at a higher level? Some AT2 tasks may be accessible to pupils of a wide range of abilities, but this will rarely apply to AT1.

The following principles should be observed 

· It is not possible to achieve L6/7 on a L3/4 task. Therefore at a general principle different tasks should be set for pupils of different abilities 

· If MA groups are working on a AT1 assignment, ensure that a range of related tasks is set so that all are sufficiently challenged 

· If groups are similar ability, it can be easier to provide tasks and resources that facilitate collaborative working. 

· As with resources, let the learning outcomes for the lesson/series of lessons dictate the extent to which tasks need to be differentiated. 

You may have concluded by now, rightly, that mixed ability teaching is hard work. The teacher who is committed to mixed ability classes must also be committed to developing teaching and learning strategies that enable every pupil in those classes to achieve to the best of their ability. Nothing else will do.

Barbara Wintersgill - March 2007
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Goals of Small Group Teaching
	Skills 
	Examples

	Thinking
	Reasoning, speculating, evaluating, decision-making, and problem-solving

	Sharing
	Observations, experiences, and feelings


Small groups are not ideal for distributing information, but they are helpful for students to develop their understanding of concepts and to acquire or improve strategies and approaches to problems. To achieve these higher-order thinking and learning activities promoted by small group teaching, it is helpful for the student to engage in meaningful communication directed towards a goal or set of goals. These higher-order thinking skills (e.g., application of concepts and principles, problem-solving, etc.) are the primary objective of small group sessions.
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Guidelines for Small Group Teaching
· Keep the learning process moving. Omit no phase, and take each phase in an appropriate sequence. Guide students to do their own reasoning and help them apply their current information at every stage of the learning process. 

· Probe students’ knowledge. Ask questions until students have brought out all they know (recognize when you have reached that point), which often is more than they realize. Why? What do you mean? What does that mean? Why did you say that? How do you know that is true? 
· Avoid expressing an opinion concerning the correctness or quality of any student’s comments or contributions. Even saying "that’s a good question" may indicate that any questions not followed by that statement are "bad questions". 

· Avoid giving students information that they can and should obtain elsewhere. 

· Make sure that all students contribute to the group’s discussion. Decisions should be a group process, not just the decisions by the most self-assured and outspoken members. 

· Prevent discussions from being directed toward the group facilitator. Do whatever is necessary to get the students to talk, discuss, and argue amongst themselves. What do you think? 

· Keep the level of the discussion questions somewhere between boredom and hopelessly over-challenging, starting at the simplest, most widely known and progressing toward the more difficult, less widely known. 

· Recognize potential interpersonal problems in the group and intervene, if necessary, to maintain an effective group process in which all members contribute. When the behavior of the group or an individual in the group begins to adversely affect the group process, the group should address their own problem. 

· Continually monitor the progress of each student in the group. Watch and obtain assistance for any students with learning difficulties in reasoning, comprehension, verbal expression, and information retrieval and organization. 
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Techniques to Enhance Small Group Discussions
Taken form Gelula, M. H., (1997). Clinical Discussion Sessions and Small Groups. Surg. Neurol. 47, 399-402.
The following six points are found by clinical faculty to be effective and easily employed:
1. Goal Orientation  
Have a goal for the session. The goal may be simple or highly refined. Goals provide direction and focus for the students and the instructor.
2. Extract Yourself From The Interaction  
To be truly student-centered, the focus must remain on the students and not on what or how much the instructor knows. It is usually more comfortable to provide information rather than facilitate a discussion. However, the purpose of small group work is to assist the learning in acquiring knowledge, skills, and behaviors by directing involvement, not providing information. By remembering this throughout the session, you will be able to extract yourself from the bulk of active learning process.
3. Identify Both Quiet and Dominant Students  
Both quiet and dominant students are common to the small group process, but they need not cause excessive problems. 

To deal with outspoken students you could (1) redirect discussion to another person or another topic, (2) reframe their comments, making them viable additions to the discussion, or (3) break down the group into still smaller task groups. 

Quiet students appear to be listening, actively thinking, and forming ideas. As a facilitator, your role is to pull out this thoughtful product for the group discussion. To successfully integrate quiet students into the discussion: (1) request that each student in the group respond to a direct question; (2) ask the group to participate in a "whip," where each member must provide a response, and; (3) just as with the outspoken students, break down the group into smaller task groups.
4. Concrete and Personal Examples  
Most learners, except for more experienced students, lack the clinical opportunity to make comparisons of the case under discussion with other clinical material. As the instructor, you can be ready to provide cases, problems, and anecdotes from your own experiences by: (1) bringing medical images (e.g., CT scans, MRI, photographs, etc.); (2) providing a letter from a patient, HMO, hospital, etc., and; (3) copying parts of your Progress Notes.
5. Questioning Skills  
The facilitator of a small group discussion is required to be a good questioner, with open-ended questions generally being preferred over closed-ended questions. 

Example: Open-Ended Questions have no expected answer and therefore do not limit discussion. This type question promotes more complex thinking. 

Example: Closed-Ended Questions typically have an expected response. For this reason, a closed-ended question is not as beneficial in a small group session as an open-ended one. The closed-ended question is useful when specific information is needed to advance the group discussion.
6. Advanced Organizers  
After completion of a session, the instructor can use advanced organizers to prepare the students to think about or to organize their readiness to think about something new for the next small group discussion. Two examples of advanced organizers include: (1) requiring students to find relevant articles for the next group session and; (2) having students be prepared to describe a relevant story about a patient they have encountered.
7. Group Work
8. When working closely together as a group, students with students, student with a supervisor, or as a member of a team, you have to pay attention to a lot of things to make the cooperation work smoothly. Its of course not easy to say how you in your specific situation should behave, but here's some hints to help you on the way!
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